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CHAIR (5 REPORT

Dear all,

This first issue of ACEtalk for this year finds the NZACE in good heareslFfrom a small but
highly enjoyable conference in New Plymouth your New Council meet in Auckland to plan the
year. The new Council farewells Terry Fulljames and welcomes Neil Havwgho incidentally
was t his ye arAllister MdLayBest Pape Award.h &therwise membership of
Council is the same as last year.

A feature of the conference and Council meeting is the developing relationship with Ako Aotearoa
which resulted from the keynote address and subsequent interactions with the Direckor of A
Aotearoa (Peter Coolbgar Ako Aotearoa and NZACE seem to have some genuine shared aims
and are very keen to work in partnership with NZACE. NZACE has been invited to put forward a
proposal for funding to support its contribution to an interactivesieldedicated to learning
communities in higher education. This has just been submitted, and we expect to know the
outcome shortly.

The other main point of discussion was next §eaonference. Council is currently considering
some optionswith Waiheke Island seeming a likely possibility. aAwvill communicate these to
you shortly.

The NZACE members working in partnership on the WIL TLRI project have made sterling
progress and we are nearing milestone 2 well on schedule. There is already plemdyarfdda
some interesting findings emerging. A short presentation about the project was made at the
NZACE New Plymouth conference and the work is to be presented at the WACE/ACEN
conference in Septemb@&rctober and Andy Martin is presenting some findingthatupcoming

ICEL conference also.

Finally, 1 would like to draw your attention to the NZACE Contestable Research Fund. Previous
winners Dave Hodges and Nick Wempe presented results from their studies supported by the fund
at conference and both expredsheir gratitude for the support inethwork. | encourage all
paid-up members to consider an application to the fund.

Richard K. Coll

Chaimperson NZACE
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HIGHLIGHTS OF THE NEW PLYMOUTH CONFERENCE

From the Organisers

This year 6s MfZrdnCeBvasanat fust anlopportunity for coop practitioners to talk about best practice in coop,
and about findings from coop research. The 2008 conference was also a chance for coop students to show coop in ac
Four degree students at PIHMS (Pacifiternational Hotel Management Schdothe conference venue) worked closely
with the NZACE Council to plan the conference format and were also event managers at the conference itself. Their ev
planning, management and evaluation formed the majoreaampnt of their studies towa
course, which is a compulsory final semester paper towards the PIHMS Bachelor of Applied Hospitality and Touris!
Management. These student¥ictoria Fairhall, Nicole Ashworth, Ryan Christensen abarrie Cameron put their
collective experience of 4+ years in industry (experi
apiece) to very useful effect.

The conference was well organised and a group of delegates commentédehatee st udent s wer e it

degree students they had ever encounteredo. Del egat e
6hot el rol esd withi nias ol rdedptidbibs, cencienges, portaaddanithstaff. erhe students
provided a smoothy un conf erence day, as wel |l as meals and ref)

portside restaurant, Bach on Breakwat&n route to the restaurant, delegates were treated to a scerif tioeircity and
port lookout (via bus luckily, as the weather was unusually damp and cold for New Plymouth iin Aqmiést!). While

numbers were slightly down on those anticipateels peci al ly gi ven New Plymout hos
tourism destinatioi del egat es6 feedback was that they thought t
Del egates6 personal expressions of thanks for a O0job
Council members of course), i students would no doubt have all been gratified with their grades for this course also
which were al/l 6B6 or higher.

Eve Kawd#mawn

NZACE 2008 CoferenceOrganiser

An Attendeés Perspective

Co-operative in Action!

This year d8s c onf-eprcenferereé itwaspart of thd Gop expefeace for a group of students at the
Pacific International Hotel Management School (PIHMS), which was the conference venue at New Plymouth.

Under the guidance of NZACE Council member, Eve KawBrawn, the students were the evenainagers of the
conference: undertook planning, most of the@raference organisation and guided us through the timetable ensuring that
everything was in the right place at the right timeludingtransport to take us between the hotel in the cityRIKMS).

We were also treated to their reflections ondpoas they were the guest speakers for the conference dinner.

It was great to have the presence of students throughout the conference and they handled the whole event with tremen
professionalim i also dealing with the unexpected. (a conference attendee not well for a while and the sudden departure
another by car with consequentagangement of travel plans for some remaining delegates).

Council could arrive at conference without havingttdhhi nk about who6és going to pro
conference bag be like? When will we fill the bags and what with? and the myriad of other questions that usually pr
occupy the preonference days.
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Keynote with continuing impact

We weredelighted to welcome to the conference keynote speaker, Dr. Peter Coolbear, the Foundation Director of Al
Aotearoa, The National Centre for Tertiary Teaching ExcellenBeter had previously been a Council member and
secretary of NZACE in its early days.

Peterds presentation explored what Ako Aotearoa ai ms
organizations involved in cooperative education in the future.

Keynote discussion groups were an innovation for this conference wébaties discussing some of the challenges and
opportunities offered by Peter. It has been encouraging that Peter has consequently attended a Council meeting ar
discussing options for the future involvement between the two organisations. This w#dycarkeynote speech with
lasting impact.

Conference programme

The programme for the conference was a little different this year with the conference dinner prior to the day of keyno
speech and parallel sessions. This may have contributed to the&eealisplayed in the discussion groups following the
keynote!

Wednesday afternoon marked the arrival of delegates (a slightly smaller conference of 23 registrations), interacti
workshops for a few delegates with research that they wished to discass,ch PIHMS undertaking by the studeints
chance to see a training hotel and restaurant in action, bus tour of New Plymouth (with delicious nibbles and local wine [
on the students at one of the stuffs overlooking New Plymouth) and then on to thianer at a wonderful restaurant
located by the beach.

The following day, the thougtgrovoking keynote speech got us off to a good start. This was followed by presentations by
Dave Hodges and Nick Wempe, recipients of the inaugural contestable fheg.piesented their research to date. It was

great to see that NZACE has been able to assist members with some research funds.

Parallel sessions followed until the end of the day with a good standard ofamigieg presentationis proceedings of
which ae already on the NZACE website.

At the closing of the conference, Neil Haigh of AUT University was announced as the recipient of the Allister McLay Bes
Paper Award.

Eve was formally thanked as the conference organiser and the students were thathlegdrfide as event organisershe
conference trul y-orpeefrlaetcitveed iint sActth eommed .A Co

Katharine Hoskyn
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ConferencePhotos

Serious taking

Eve Kawan&Brown and the PIHMS students who Neil Haigh, winner of the Allister McLaBest PapeAward,
coordinatedhe conferace and Richard Collchaiperson of NZACE
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Conference Abstracts

Keynote:PETERCOOLBEAR, Ako Aotearoa

The National Centre for Tertiary Teaching Excellence, Ako Aotearoa

As the National Centre for Tertiary Teaching Excellence, Ako Aotearoa leads the drive to establish what counts as gc
teaching in Aotearoa New Zealand and to make it happen, so that teaching is better, is better valued and produces bet
outcomes fordarners and the nation. Our brief is right across the whole of tertiary education and training in all its differer
guises in New Zealand, and we are looking to collaborate with and support organizations actively involved in promotir
strategic enhancemenf teaching and learningThis presentation will explore what Ako Aotearoa aims to do, what its
model of action is and how we might work with organizations involved in cooperative education in the flrture.
developing our model of action we have sevetakting assumptions. One is that there is a great deal of good and
excellent practice out theiie often, however, it is kept well hidden from general vieAnother key assumption is that
there is no one model of best practice. Our first challenge, #8seeducators, is to develop ways of making strategic and
sustainable interventions that improve outcomes for tertiary learr@us.second challenge is to identify when we are
successful. Partabigpartof t he pr obl em i s rtichlaeteitheras teathérgan leadnersvéhat wé arel |
engaged in tertiary education foThis is especially important in a policy environment where the rhetoric has tertiary
education supporting the O6knowl edge wWwaved owoudantsru gog
involved in the cooperative education can, potentially, address these issues more readily than tertiary educators in o
contexts.

DAVE HODGES, Unitec Institute of Technology

Letting Go: Changing Ownership of the Learneagd Assessment Process in Cooperative Education

Background Assessment has often been described as a O0tho
largely because workplace learning is complex and uncertain. Required to packaig liee neatly proscribed and
specific learning outcomes, before wrapping these up with facatjrolled assessment processes, we are faced with a real
dilemma. Itis oftenthenedour ri cul a rel ated and unexpec todddof work shatn i n
provides the most value to studentget this is hard to pin down and reliably assess. Similarly, as professionals and new
employees, our graduates will be expected to manage their own performance and development and be awarenof their
strengths and weaknesseget paradoxically our assessment practices tend to involve us telling students whether they hav
met whatever criteria that we impose. In effect, we are acculturated in cladsraosne d pedagogy anc
e ngage meunowd communities of educational practice, and we sometimes struggle to undertake the necesse
6boundary crossingdé into the communities of work prac
focusing assessment on instrument kelity. Unfortunately, this often comes at the expense of the validity of what we are
measuring.

Context The research presented is part of a resedrdclvepe
portfolio model of ceop assessmme will be presented in the context of an undergraduate business degree. Some
preliminary findings from its first year of implementation will be explored.

Aim/s: To seek stakeholder feedback on their experiences in order to evaluate the value aabilagcepthe new
assessment model.

Method/s Quantitative and qualitative data were collected over two semesters. Survey results and preliminary intervie
findings were thematically analyzed to identify areas of commonality and difference.

Results Overall, stakeholders were very positive about the portfolio model introduced. Both students and employel
indicated high levels of satisfaction. Faculty had mixed views about the changes introduced, although overall were posit
about the value of theopr t f ol i o f or student s. Some faculty found i
reward the O6betterd students (through a n-asdess theioléamihgvigr a
a simpler thregoint comtencybased approach.

Conclusions/Implications When designing cop assessment processes, there will always be a balance needed in order t
accommodate stakeholder needs and views. While students and employers are comfortable with the new assedsment rr
faculty are a little more cautious. There may be a range of reasons for this, but it is entirely possible that passhig owner
of assessment to others challenges their understanding of their role in assessment, particularly in being the dole judg
student learning and performance.
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NICKE WEMPE, Whitireia Community Polytechnic

The Theory and Reality of IT Capstone Projects: The Academics Perspective

Background Capstone projects have been the major cooperative education activity of ITP inforteationlogy
undergraduate degrees since the-t80s. These final papers are designed to give students an experience of 'real life'.
Issues There has been debate over whether such papers can be considered truly cooperative education. As part of my
thesis into possible models of engagement between the IT industry and academe, | was privileged to interview
practitioners. These interviews have given a useful insight on the academics view on capstone projects, the proce:
undertaken and individusthoughts on the benefits or otherwise of such projects.

Discussion | shall be comparing the analysis of interviews with two specific journal articles. These articles can be seen
exemplars of good practice in IT capstone projects. The articlesuateliges for capstone projects by Clear, Young,
Goldweber, Leidig and Scott (2001) and Cooperative Education in Information Technology by Fincher, Clear, Petrov
Hoskyn, Birch, Claxton and Wieck (2004).

Conclusions The analysis highlights the challesgbat exist between the theory and reality of capstone projects, both as a
form of cooperative education and in preparing students for a career in IT.

T. PASCAL BROWN, Unitec Institute of Technology

The Role of an Onl i ne 0V ingthebWpik@aceelates Wwocabalary ofiMigiants Headihg fere | «
Work Experience or Part/Full Time Work

Background The literature argues that 0 mi x e d-to-fave deadhingd e |
experiences is beneficial to migrant Englishguage students (Brown & Ayres 2007; Levy 2000). Vocabulary is also key
to being successful at work for migrants (Nation, 2004). There are a large number of English language learning sites on
net, but not many are New Zealabdsed and workpladecused. One New Zealarthsed English language learning
Internet site is critiqued here.

Program The School of Languages at Unitec has two papers in the BA (EAL) where students are encouraged to dc
cooperative learning module. Much of the teachingloets e t wo papers brings in the s
own countries workplaces and New Zealand workplaces. Vocabulary is still a weakness of the students so these paj
include them, focusing on the vocabulary of work and workplaces, botasses and via this site.

Unigue Features The site www.yourengloishonline.com has sections on Global English, English for the Workplace,
Business English, Technical English, Academic English and Hotel English. Under development are sections on Heal
Retail and Police English. The site is free to students at Unitec and all net users globally. Quizzes are automatice
marked, and are at three language levels.

Discussion/Argument I't is argued that such a s imigantsondmmayanly hkavea s
vocabularies of between 1,000 and 3,000 words when typical demands of a workplace require employees to have uj
5,000 or 10,000 words to function fluently and competently. This is particularly true for migrants wanting amore th
groundlevel entry jobs where their overseas qualifications and New Zebkset qualifications will be better used.
Implications/IssuesThe site is an innovative way to develop vocabulary and cultural knowledge of workplaces but doe:
also requireconstant updating. Many sites now have excellent audio and videos pieces which makes the activities f
English language learning even more realistic and authentic. This site needs to integrate these new technologies. Als
updating the site is hugelynte consuming previous students already working are now being approached to add their ow
resources to the site.

JAMES CANNAN, Unitec Institute of Technology

Using Practicebased Learning at a Duaector Tertiary Institution: A Discussion of Current Ptiae

Background The practicebased learning style of delivering programs has become a key component of undergraduat
degrees delivered at tertiary institutions, and is promoted as being a significant linkage of connecting the workplace to
learningirs t i t uti on. However, within this &éddual sectord te
where vocational and technical courses utilize the work experience model where workplace learning is conducted &
assessed at the workpla€gther models of workplace learning may also be delivered through an apprenticeship systen
where the students carry out full time work and study on a part time basis. This form ebaseik learning requires a
distinctive different approach in terms oéteing and assessment.

Issue The main issue addressed in this paper is to discuss and evaluate how this form of learning occurs throu
alternative methods of practitmsed learning within a dual sector institution.
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Discussion This paper presents aview of reported practicbased learning within vocational and technical education. In

it the author attempts to identify aspects of current models used and linkages between the curriculum and the workpl
and what effects may impact on students.

Conclusons Evaluation of the different methods identified clearly indicates a need for a different approach to the deliver
of practicebased learning depending on how the students are engaged in the delivery of programs, and a need for furt
research is n@ssary to determine the extent of benefits gained in the use of this form of learning at a dual sectt
institution.

Implications The models used are clearly different, and will have an impact as to how students learning will be perceive
at both the ingtution and at the workplace.

NEIL HAIGH, AUT University

Maximizing Student Learning in the Workplace: One Perspective

Background While the benefits of workplace learning are invariably emphasized to students, those referred to i
documents for studenisfrequently refer to opportunities to access the personal practical knowledge(PPK) of people the)
will encounter in particular workplaces. It follows that issues and implications associated with the ways in which thi
knowledge can be accessed are natglly explored in depth with students prior to, and during, placements.

Program | have previously provided a session for students in a cooperative education program in science and technolc
that was intended to help them consider: (a) possible diffeseincthe nature of the knowledge that they can acquire in a
workplace, in contrast to a classroom, and (b) associated implications for their role and strategies as a learndirig.that set
| contend that an appreciation of these differences and imphsatan enhance their future professional learning as well as
assist their current learning. The concepts and views explored previously with students are now being discussed v
colleagues in another cooperative education program (sport & recreating)vath implications for preparing students for
placement.

Unigue Features Thi s approach places emphasis on helping st uc
of learning in classroom and workplace settings. It also takes into acgocmttainties and anxieties that students may
experience in a workplace when they recognize that they must assume responsibility for identifying sources of potentia
valuable PPK and for initiating strategies for gaining access to that knowledge.

Discus#on/Argument | propose that providing students with a conceptualization of workplace learning that includes the
concept of personal practical knowledge and its implications will extend and enhance the learning benefits of cooperat
education.

Issues/Imfications This approach has not, as yet, been systematically evaluated and a proposal for this is beir
developed.

KATHARINE HOSKYN, AUT University

Critical Thinking and Reflection in Cooperative Education

Background At the 2007 NZACE conference, Ctaxn and Hoskyn (2007) presented a paper Distance Learning and
Teaching in Cooperative Education. From the presentation of this paper discussion arose about different models of criti
thinking and reflection.

Issue Reflection and critical thinking amommonly used in cooperative education and wiaked learning programs to
ensure that students gain the maximum benefit from their work placement -@pdesgerience. Investigation of the
relationship between theory and practice is often a subject alhich students are required to reflect. However, students
do not naturally engage in this process without guidance and some form of structure.

Discussion This paper discusses some of the different models of reflection and critical thinking, andredmsidé¢hey

can be applied in cop programs. The suitability of models to differing disciplines or subject areas is discussed.
Conclusions Each model has strengths and weaknesses and can befgfiprzgrams in different ways.

Implications A review of reflective models enables practitioners to select a framework best suited to their program.
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KARSTEN E ZEGWAARD, SUSAN MCCURDY, University of Waikato

Value of Work Placements for Students, and its Influence on Student Performance: Faculty Parceptio

Background Much research has been carried out on the benefits@b ¢or students, employers, and, to a lesser extent,
educational institutions. Research of faculty views, who only have peripheral involvement with aloout the value of
co-op for the student and potential benefits to student skill development and academic performance is limited.

Context The research presented here is part of a larger, fanthpleted, research project at the University of Waikato.
Presented here will be offecet of the data collected so far, with the other facets either in the process of being published c
still to be analyzed.

Aim/s: To establish what views faculty members have of the value-opdo the student and if undertakingap has any
perceivel beneficial effects on student academic performance and skill development.

Method/s Data were collected using a survey instrument, containing questions that were rated using a 5 point Likert sca
The survey instrument was sent twice. With a finapmnse rate of 54%. The survey data were thematically analyzed, and
descriptive statistical analysis was carried to determine mean responses and of variability. Currentiypfottdepth
interviews are being carried out.

Results About 80% of facuit thought that students learnt both hard and soft skills during work placements, and 88% of
faculty thought that work placements taught students skills that are not taught at university (with 12% being unsure
ambivalent). Faculty were divided on theewiv t ha't students | earnt O6scienti fi
disagreeing, 33% agreeing, and 38% being indifferent or unsure. Some 43% of faculty were unsure or ambivalent abot
work placements helped student understand academic conterimpmave academic performance. Faculty had a
consistent perception that students developed a work ethic during work placements, with 79% agreeing and only :
disagreeing. However, conversely 71% of faculty did not believe work placements should be opmiputdl science
degrees. Interestingly, there appears to be a small subgroup that held strong negative views of placements, and who t
students do not I earn hard or soft skills on pheapede mer
focus studentodés career paths.

Conclusions/Implications Faculty perceptions may have an important influence on institutional acceptanceopf co
programs at the tertiary education level and, hence, the program integration as part of thenabtapproach to
delivering curriculum. Results so far has given some insights to faculty perception, and also indicate that facultg,views a
on some issues, relatively diverse or even divided. Comments suggest that faculty may not be well infartrsmhrebo
aspects of the purpose and function of work placements. However, it is remains to be determined if the fagk of co
understanding has greatly affected faculty perceptions. The data also indicate the need to further explore a subgroup wi
facuty that held strong perceptions that work placements do not have any academic value at the tertiary level. Furtt
research will focus on fae®-face interviews to further understand the rationale behind faculty perceptions. The authors
hope to developtructures to assist faculty, who only have peripheral involvement witipcto understand and develop
greater acceptance of-op at tertiary education institutes.

LEVINIA PAKU, MARK LAY, University of Waikato
Reflection and Review: Confessions ofdelaent Students
Backaground Reflective learning is an important aspect of cooperative education, and much research has been done in

area. Despite the extensive research, to our Kkileawl ed
learning. That is, what they have written in their work placement reports. Reports ranging over a 10 year period have be
analyzed.

Context BE and BSc(Tech) students at the University of Waikato, as part of their work placements submit technic:
reports. As part of their report students are asked to do detailed reflection and review outlining skills obtained, persol
growth and understanding of industry. The engineering department at the University of Waikato have copies of placem
reports @ting back to 1994.

Aim/s: To investigate students learning fromaw placements through their reflection and review, and identify whether
learning has changed or improved over the last 14 years.

Method/s A qualitative analysis was performed on stugest r ef | ecti on and reviews fro
engineering cep degrees in forestry and materials and process engineering. The data were collated, analyzed f
reoccurring themes and pools of meaning constructed. Key phrases are agathples in the study, and pseudonyms
employed to preserve confidentiality.
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Results Students have difficulty reflecting on their work placement experiences evidenced by the lack of detail writter
and failure to elaborate on actual skills obtained. Thidd be due to students being idle with their writing, or that students
lack effective reflective skills, or because students do not perceive reflection as being a necessary skill. A keyrdsea studs
mentioned was the difficulty they have in writing tacal reports, particularly where placements involved routine work.
However, some students have written thoughtful introspections of what they have learnt, observed and encountered du
their placement, providing insight into knowledge and understangaiged. These students appear to have gained
valuable appreciation into company functioning, hard and soft skills gained, and applying theory learnt at university in
industry setting.

Conclusions/Implications We need to assess and review how wehteaop, in particular reflective learning and report
writing. Difficulties in report writing were not only raised by our students, but also with employers who have often
indicated that students lack this vital skill. Students need guidance in reflentihgir work and learning, which could be
better provided by placement coordinators during placement visits.

Future work will address the issues raised from this study.

SUSAN MCCURDY, KARSTEN EZEGWAARD, University of Waikato

Faculty Perspective on Asssment of Gop Placements

Background Assessment of cooperative education work placements presents many difficulties. While there are mat
assessment processes and tools available and the problems and benefits of their application, there isniittienirdar

how faculty who undertake these assessments view these options.

Context: Research has been started to examine the views held by faculty, initially at the University of Waikato. The wo
presented here is part of the larger research projecstigaéing faculty views on cooperative education and presents
preliminary findings faculty views of assessment of work placements.

Aim/s: To investigate faculty views of assessing cooperative education placements.

Method/s: Faculty perceptions were éstigated using a survey where participants were asked to rank a series of
statements using a 5 point Likert scale. Survey results were analyzed statistically and organized thematically to dr
conclusions about faculty views.

Results Faculty have cleadeas about assessment of cooperative education placements. About 56% of faculty disagre
that cooperative education programs are adequately assessed by a written report alone. In contrast 82% support emp
input into assessmentprobably because gtements are woitased and students are based off campus. Faculty views on
student input in placement assessment was mixed, with 34% of faculty agreeing that students should have input, 3
disagreeing and 37% ambivalent. However, options for studeut aould be worthwhile following up and faculty views
gauged again, particularly in regard to studenttemhnical skills such as reflective practice and self evaluation which are
difficult to assess by faculty. About 62% of faculty think that oral gmégtions would be a useful addition to placement
assessment, but 68% disagree that oral presentations should be the only method of assessment. Likewise, 63% of fa
agreed that report marking should be done by specialists who have worked or resmasdinddr fields to the student
placement. About 50% supportl®0% grading rather than a simple pass fail system because grading allows recognitior
of student effort and excellence and a basis of comparison. Interestingly, 51% of faculty thinkdiatissearn from
comments and feedback given on written reports, but they do not consider feedback on draft reports as a teaching tool (-
agree that it is a teaching opportunity). However, 59% view report marking as a poor use of time, perhaptadketo a
match bet ween the placement work and the faculty memb
between what faculty perceive as teaching, and what they perceive as student learning, as well as their responsib
towardsstudent learning.

Conclusions/Implications The findings suggest that it would be worthwhile, and there would be some faculty support for,
exploring a multifaceted approach to student placement assessment that includes oral presentations alonguwithtthe

use of written reports and employer evaluations. In addition, inclusion of studeavalelétion of their soft skills as a part

of the assessment should be investigated further. Faculty views that placement assessment is a waste ofaokefind a
recognition of assessment as a teaching opportunity may negatively affect their ability to assess reports appropriately
provide good feedback. When considered in the light of widespread views from employers that student report writir
abilityi s one of s t udamd thas ®achmeg students sosweite good reports is critical to their success in
postgraduate research and in industityis important that this area is followed up with further work and intervention plans.
Facuty mayhso view report maokiaegt éddmpasipuireh ywhhesrde ft hey
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i nput into the student wor k, may receive reports that
which would give rised dissatisfaction.

JENNY FLEMING, CARYN ZINN, AUT University

Cooperative Education Student Versus Graduate Competencies: What does the Industry Perceive as Important?
Background Cooperative education programs aim to prepare students for the workpldeseloping both generic and
specific competencies useful to the student and the employer. Researchers have investigated the competencies relev:
business and science and technology graduates (Coll & Zegward, 2006; Hodges & Burchell, 2003). , Hwve\etittle
published research on the perceptions of the skills or graduate competencies desirable in sport and recreation gradt
entering the workforce.

Context The cooperative education component of the Bachelor of Sport and Recreationsirfidveyear students
completing 350 hours in a sport and recreation organization as well as undertaking a project for the organization.

Aims: To identify key competencies needed by the sport and recreation students entering their cooperative placemen
well as identify the difference between student and graduate competencies.

Methods An online survey of sport and recreation industry supervisors was undertaken. Supervisors were asked to re
the importance of specific competencies (adapted from Cdlle@ward, 2006) for the cooperative student and for the
graduate.

Results Sport and recreation industry supervisors believe that the most important competencies (i.e., ability ar
willingness to learn, initiative and personal planning and organizatskilld), are needed by both a cooperative education
student and a graduate. Students should focus on relationship building and developing teamwork and cooperation du
their industry placement, as these were ranked within the top five desired cidibatgrbut not of the student.
Conclusion/Implications Academic programs within a university need to ensure that students are provided with
opportunities to facilitate the development of competencies that prepare the student for a successful ceojeaime
experience. These competencies can then be enhanced further in order to increase the likelihood of employmen
graduates.

RICHARD K. COLL, CHRIS EAMES, LEVINIA PAKU, MARK LAY, University of Waikato

DIANA AYLING, DAVE HODGES, SHIU RAM, RAVI BHAT, Unitec Institute of Technology

JENNY FLEMING, LESLEY FERKINS, CINDY WIERSMA, AUT University

ANDREW MARTIN, Massey University

I nvestigating t hidegratedieamigg at edd i n Work

Background Work-integrated learning is an educational strategywhrich students undergo conventional academic
learning with an educational institution, and combine this with some time spent in a workplace relevant to their program
study and career aims. It goes under a number of names internationally; sandwésh degperative education; and
internships. Recently the Worl d Associ atlinetmits hame to réfteact p e |
a broader perspective of the nature cooperative education. A key aspect of WIL is the nottaenthds ithe integration

of knowledge and skills gained in the educational institution and in the workplace. It is the integration aspect of WIL th:
distinguishes it from workplace learning (i.e., simply what a student or employee learns in the \eprkgchis we

mean in what way does the student take what he or she has learned into the workplace, and conversely in what way
what the student learns in the workplace become related to, or incorporated into, the next phase of academic learning w
he or she returns to the educational institution after completing aplackment?

Context The context for this study is three sectors of New Zealand higher education; business and management; sy
studies; and science and engineering, and a cohtiigher educational institutions that offer WIL/cooperative education

in variety of ways.

Aim/s: The aim/objective of this study is to investigate which pedagogical approaches in WIL programs are currently us
by WIL practitioners in terms of learnirand the integration of academiorkplace learning. WIL practitioners are in the
process of conducting this research in partnership with senior researchers. Together the parties will investigate their V
programs and the use of pedagogical approacheslithm.

Method/s This research constitutes a series of collective case studies from three sectors of higher education in N
Zealand; science and engineering; business and management; and sport studies. There are two main data soL
interviews withthree stakeholder groups (namely employers students ang poactitioners), and analyses of relevant
documentation (e.g., course/paper outlines, assignments on reflective practice, portfolio of learning, etc.).
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Results Preliminary results will be desbed and discussed with respect to the literature. In particular a focus will be on
the integration of ortampus and of€tampus learning, and the means used to facilitate this.

Conclusions/Implications The focus of this study is to build understandih\dL practice. Given the current, and likely
worsening, skill shortage reported in New Zealand, WIL programs provide a potent vehicle for producingasdgrk
graduates in strategic areasamely those that form the core of this study; science & engmggedusiness & management

and sport studies. As WIL practitioners and senior researchers develop relationships with other practitioners, and enha
their own practice, the opportunity for research to both strengthen those relationships and inface iprpotsented by

this proposed study. The findings may also help to reinforce what can be achieved through WIL programs, and throu
dissemination of the findings raise awareness amongst TEls of the future possibilities available via this pedagegy. This
considered particularly important because despite itsdeglimented advantages WIL is often seen in simplistic terms by
higher educational institutiondor example, as a simple recruitment tool (Coll, 1996; Weisz & Chapman, 2004).

NOEL BRIDGEMAN, LEONIE BRIDGEMAN, Pacific International Hotel Management School

Student Directed Research Results and Their Potential for Contribution to the Hospitality Industry:

A Work in Progress

Background While there is a wealth of literature about differentaspgc of &ést udents as resear
on outcomes possible from students working on individual directed research projects in a particular industry.

Context Pl HM6s Postgraduate Dipl oma i n platetaeitectedl eesearch@rojecn t
as part of their qualification. Students are required to identify an issue/problem that exists in the property whege they
doing their industry placement, and produce some realistic recommendations to managemenin(hasedry and
secondary data) on how to address the issue/problem. Currently, this means that up to 30 reports per semester are |
produced based on primary data drawn from properties mainly based in Auckland, Rotorua, Wellington and Queenstov
There is potential to study similar issues arising across the four regions, for example, staff turnover.

Aim/s: To establish whether there is a potential for the results reported at the end of postgraduate student directed rese
projects to be aggregatémlproduce a summary report that may be of interest to the wider hospitality industry.

Method/s Students have been advised to adopt an interpretive paradigm leading to an inductive approach that focu
upon the subjective accounts of human actors. efntitic analysis of topic areas chosen is carried out to identify whether
(within the existing reports) there is sufficient commonality of research areas for comparison, which might allow som
more generalized conclusions to be drawn that have some éjljilida the wider hospitality industry.

Results Up to the present, students have been given a free choice as to the topic of their directed research project, 1
while there is some commonality with topic areas, there is currently a difficultyingtty make any comparisons based

on the data included in current individual student projects.

Conclusions/Implications Given that we are dealing with directed student projects there is potential for the lecturer to use
the results of individuastudent directed research projects to design a multiple case study approach for sites, either fc
projects done in the same semester, at different sites, or same sites, different semesters, or some other combinatiol
designed properly, this would allow fetudents to still carry out their own individual project, with the results they produce
potentially being able to be combined and further analyzed to produce a report of wider interest to the hospitality indus
other than just the individual studentesit
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THE NZACE CounclIL - 2008

The 2008 NZACE Council from left Jenny Fleming, Karsten Zegwaard, Sharleen Howison, Mark Lay, Richard Coll,
Dave Hodges, Nick Wempe, Neil Haiglames Cannan, Alan Cadwallader, Katharine Hoskyn, and Eve K&xawa.

Richard K. Coll I have been involved with NZACE in one

Chair co-op team. | started life as a chemist and have a PhD in chemistry from the Univer
Canterbury. After my chemistry PhD | worked hetPacific and Caribbean as a chemis
lecturer before returning to NZ and taking up the post of placement coordinator in the !
of Science & Technology (now Science & Engineering). | became interested in s
education research, and so completddloctor of Science Education from Curtin University
Technology. | am currently Director of Cooperative Education, but hold a joint post
Wai kat ods Centre for Science & Technol
World Association for Coogrative Education and am on the WACE Board of Governors,
particular responsibility for research. 1 found, and am EdliteChief of, the AsiaPacific
Journal of Cooperative Educatioand recipient of the Tyler and MacLaren awards,
research into@op and internationalisation of amp respectively.

Jenny Fleming Jenny is a senior lecturer and the Cooperative Education Coordinator in the Division o
Deputy Chair and Recreation at AUT UniversityShe was responsible for setting up and dmyieg the
cooperative education programmes at AUT for the Bachelor of Sport and Recreation (ir
and Bachelor of Dance (in 2005)Her research focus areas are related to the leal
experiences of students undertaking cooperative education in sgagaeation.Jenny is an
Editorial Board member of the AsRacific Journal of Capperative Education and is on ti

review panel for the Journal of Cooperative Education and Internships.

Alan Cadwallader  Alan is an Associate Dean with tHeaculty of Humanities and Business at UCOL
Secretary Palmerston North.In this role he has responsibilities for educational innovation and re
developmental projectsAl an i s presently on secondme
establishing an internamal cuisine school in NZAl andés career str



